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The purpose of this study was threefold: (1) to 
determine and compare international students' perceived 
satisfaction with domestic students' perceived 
satisfaction with selected dimensions of the university 
environment; (2) to analyze and interpret data relative 
to selected demographic variables; and (3) to provide 
data to assist the university in planning and 
formulating policies to meet the needs of its diverse 
student population - particularly international 
students. 
The problem addressed was this: Do international 
and domestic (Black and White American) students at the 
University of Maryland Eastern Shore differ in levels of 
satisfaction? 
The sample population consisted of international 
(N =59) and domestic (N = 98) students enrolled during 
the fall semester 1985, and the instrument used to 
measure satisfaction was the College Student 
Satisfaction Questionnaire (CSSQ), Form C. 
The following hypotheses were investigated: 
1-6 Ho : There are no significant differences in 
satisfaction with the five subscales and 
total satisfaction on the CSSQ between 
international and domestic students. 
7 Ho : There is no significant relationship 
between satisfaction dimensions and 
selected predictor variables (age, sex, 
marital status, academic classification, 
academic major, tenure at the University 
and length of time in the United 
States) for international, domestic and 
the composite group. 
Major conclusions of the study are listed below: 
Domestic students indicated greater overall 
satisfaction with the University of Maryland Eastern 
Shore than did international students. Black Americans, 
the majority student group, indicated the highest level 
of satisfaction of all groups, with White Americans 
indicating a higher level of satisfaction than 
international students. 
More specifically, these conclusions were drawn: 
1. Domestic students perceive themselves to be 
more satisfied than international students 
with working conditions and social life. 
2. Of all areas, White American students are 
least satisfied with social life; the same is 
true for international students. 
3. International and White American students 
perceived greatest satisfaction in 
compensation and recognition. 
4. Black American students perceived greater 
satisfaction in areas of compensation and 
quality of education. 
All students perceived least satisfaction with 
social life, and international students 
indicated the highest level of dissatisfaction 
of the three groups. 
5. 
6. Satisfaction at UMES is independent of 
selected predictor variables (age, sex, 
marital status, academic classification, 
academic major, tenure at the university and 
length of time in the United States.) 
However, it may be concluded that some 
relationship exists between some satisfaction 
dimensions and months in the United States and 
tenure at the university for international 
students, domestic students and the composite 
group. 
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CHAPTER I 
INTRODUCTION 
The Context for Inquiry 
The period following World War II represented an 
era of tremendous growth for American higher education. 
From 1945 to the mid-1970s, the number and kinds of 
students in American higher education were dramatically 
different. The root changes that gave rise to the 
substantial postwar expansion and the structural changes 
it engendered were the substantial increase in the youth 
population and in the economic well being of this 
country and its families (Corson, 1975). "Between 1939 
and 1969, the population of college-going age (i.e. 
those from 16 to 24 years of age) grew by approximately 
fifty percent, and within the ensuing three years by 
another ten percent. In the early 1970s significantly 
larger proportions of men and women twenty-one years of 
age and over, Blacks and other minority group members, 
and young people from relatively low-income families 
were enrolled than was the case prior to 1960-61"(p. 5). 
Paralleling the unprecendented growth in 
postsecondary institutions were the increased numbers of 
international students studying in the United States. 
The massive acceleration in the transnational movement 
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of students and scholars was one of the many new 
patterns that emerged following the war years of 1939- 
1945. The trend of international students studying 
outside their homelands created a diverse and more 
heterogeneous constituency for American higher 
education. A report entitled "Graduate Education for 
International Students: The Changing Pattern" (Pyle, 
1978) described the new constituency as growing members 
of undergraduate students who are coming to this country 
under sponsorship of agencies to foreign governments. 
The report emphasized this point: 
They are sent for training directed towards 
national development needs. One factor which 
follows this type of support is that there 
are frequently many pressures from the 
sponsor to provide certain types of specific 
training, in part because they, the sponsor, 
perceive themselves as buying a specific type 
of education from a U.S. institution (p. 
124). 
Today, after more than three decades of continuous 
increase, international students are moving into the 
mainstream of the American educational system. 
The United States ranks second among nations in 
the number of international students enrolled in 
postsecondary institutions. According to Open Doors, 
the annual statistical report of foreign student 
enrollments, approximately 342,113 international 
students were enrolled in U.S. colleges and universities 
during 1984-85. That number represented 2.6 percent of 
the total population of college students. According to 
academic disciplines, the largest proportion of 
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international students majored in engineering, business 
and management, physical and life sciences, humanities 
and social science disciplines. In reference to 
nationalities, students from Taiwan, Malaysia, Nigeria, 
Iran, Republic of Korea, Canada, India, Japan, Venezuela 
and Hong Kong represented in descending order the 
largest percentage of international students enrolled at 
U.S. institutions of higher education. 
The perpetual growth pattern of international 
students studying within the American education system 
has become a major topic of student development research 
in recent years. A review of the literature reveals 
that most studies focused on foreign student adjustment. 
Selltiz (1963) studied foreign students in terms of 
social and academic adjustment. Klineberg and Hull 
(1970) investigated the adaptation and coping skills of 
foreign students in eleven host countries including the 
United States. The most comprehensive study of foreign 
students focusing on the importance of needs and 
perceived levels of need satisfaction was completed by 
Lee, Abd-Ella and Burks (1979). What is less evident in 
the literature review is an analysis of how 
international students perceived the American college 
environment. More specifically, few studies have 
examined the nature of the college experience of 
international students as compared to their American 
counterparts. While several studies have concentrated 
on only one campus in the study of adjustment problems, 
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or focused on students from one region of the world, the 
literature comparing perceptions of college student 
satisfaction among international and domestic students 
is almost nonexistent. Although there appears to be a 
growing concern about international students entering 
the American educational system, the research on 
international students' satisfaction with colleges does 
not parallel the concern. In addition, despite the 
trend of students from Third World countries attending 
historically black colleges and universities (HBCUs), 
studies related to needs and levels of satisfaction at 
these institutions are also virtually nonexistent. 
The population compositions at heretofore racially 
identifiable HBCUs have changed significantly during the 
past decade. While enrollment patterns at HBCUs 
continue to reflect a predominance of Afro-American 
students, there is a growing influx of a new minority, 
the Anglo-American and the international student. The 
changing student clientele of HBCUs may be the result of 
several factors including court mandated efforts to 
desegregate HBCUs, implementation of innovative 
curricula and programs, and institutional efforts to 
provide a global education and to achieve institutional 
missions of multicultural education. 
Enrollment patterns for the four HBCUs in the 
state of Maryland provide evidence of a changing student 
clientele as illustrated in Table 1. 
TABLE 1 














Bowie College Black 1699 61.4 1625 63.9 1439 64.4 1606 67.9 1507 63.8 
White 876 31.7 722 28.4 635 28.4 597 25.2 610 25.8 
Foreign 109 3.9 115 4.5 104 4.5 87 3.7 147 6.2 
Coppin State Black 2309 90.8 2037 91.2 2096 90.7 2239 89.5 2143 88.0 
White 98 3.9 91 4.1 83 3.6 88 3.5 78 3.0 
Foreign 65 2.6 51 2.3 62 2.7 101 4.0 102 3.9 
Morgan Black 4471 88.5 4177 89.0 4192 88.8 4051 88.9 3650 86.7 
White 256 5.1 192 4.1 175 3.7 172 3.8 183 4.3 
Foreign 259 5.1 242 5.2 284 6.0 279 6.1 315 7.5 
UMES Black 798 74.4 790 70.0 819 67.5 825 67.5 836 68.0 
White 215 20.0 223 19.8 305 25.1 304 24.9 282 22.9 
Foreign 41 3.8 62 5.5 59 4.9 65 5.3 82 6.7 
ALL HBCU Black 9277 81.1 8629 81.4 8546 81.6 8721 81.9 8136 79.5 
White 1445 12.6 1228 10.4 1198 11.4 1161 10.9 1153 11.1 
Foreign 474 4.1 470 4.0 509 4.9 532 5.0 646 6.2 
Sources: State Board of Higher Education (SBHE), Form 1 
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Overall, the changing population patterns indicate 
a gradual increase in the numbers and percent of 
international students. It also suggests that as 
enrollment figures for domestic students decrease, the 
international student population increases at individual 
institutions. Thus, the changing enrollment pattern 
provides a context for inquiry into the changing role of 
HBCUs and their impact on the development of all 
students. This study purported to examine college 
student satisfaction among international and domestic 
(Black American and White American) students attending 
the University of Maryland Eastern Shore (UMES), a 
historically Black university. The author contends that 
the population composition of this institution provides 
an interesting aspect for study in the broad research 
area of college student satisfaction. 
Rationale 
During the past decade, multiculturalism has 
become a major focus/mission of the university 
structure. Despite this educational mission, the 
response of colleges and universities to the needs of a 
diverse student group has been limited. Moreover, the 
research focus pertaining to issues of multiculturalism 
at historically Black colleges and universities is 
woefully lacking. The case for multicultural concerns 
at the University of Maryland Eastern Shore is based on 
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its culturally heterogeneous enrollment. During 1985, 
six (6) percent of the student body enrolled at the 
university represented twenty-seven (27) different 
countries. Black American and White American students 
comprised 68 percent and 26 percent of the population 
respectively. Data from the Maryland State Board of 
Higher Education documents a continuous trend of 
changing clientele at historically Black colleges in the 
State of Maryland. 
This researcher contends that institutions have an 
obligation to provide all students with opportunities 
for maximum development vis-a-vis the campus 
environment, institutional programs and policies. 
Additionally, any effort by university administrators to 
respond to the needs of a diverse constituency must be 
founded in an under-standing/assessment of students' 
response or satisfaction with the college environment. 
Finally, this researcher believes that data analyzing 
students' perceptions of the campus environment are 
critical to effective program planning and policy 
development. Thus, the rationale for this study is two¬ 
fold: (1) to address the neglect in the literature 
regarding the international students' satisfaction at 
historically Black colleges and universities and (2) to 
provide data to aid university administrators and 
student development researchers in effective educational 
planning for a diverse student population. 
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Theoretical Framework 
The theoretical framework for college student 
satisfaction is provided in the theory of work 
adjustment which is based on the concept of 
correspondence between individual and environment. 
Correspondence between an individual and his 
environment implies conditions that can be 
described as a harmonious relationship 
between individual and environment, 
suitability of the individual to the 
environment and of the environment for the 
individual, consonance or agreement between 
individual and environment and a reciprocal 
and complementary relationship between the 
individual and his environment. 
Correspondence, then, is a relationship in 
which the individual and the environment are 
corresponsive (mutually responsive). Into 
this relationship the individual brings his 
requirements of the environment; the 
environment likewise has its requirements of 
the individual. In order to survive in the 
environment the individual must achieve some 
degree of correspondence (Dawis and 
Lofquist, 1968). 
Dawis, et al. (1968) hypothesized that an 
individual is viewed as bringing certain skills to a 
work environment enabling him to respond to the needs of 
that environment (satisfactoriness). On the other hand, 
the rewards of the work environment serve as a response 
to the needs of the individual (satisfaction). The 
degree to which the requirements of both are met is 
called correspondence. 
The theory of work adjustment incorporates two 
factors: (1) satisfaction and satisfactoriness. The 
theory is based upon the assumption that the individual 
seeks to achieve and maintain correspondence with his or 
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her environment (Dawis, et al.). Satisfaction and 
satisfactoriness are the concepts used as indicators of 
the correspondence between the individual and his 
environment. Satisfaction is an internal indicator of 
correspondence. Satisfactoriness is an external 
indicator of correspondence and represents the 
environment's appraisal of the individuals' abilities to 
fulfill requisite requirements of the environment. 
In the academic environment, the student 
(employee) must interact effectively with his or her 
study (work) environment. For a student, correspondence 
may be defined as "fulfilling the requirements of the 
college environment (e.g. meeting minimal grade 
standards), and the college environment's fulfilling the 
requirements or meeting the needs of the individual 
student (Starr, Betz, Menne, 1972). 
Essential too in understanding the phenomenon of 
satisfaction of the college environment is an analysis 
of the interactions between the individual and the 
campus environment. Researchers in student development 
suggest that optimal fit between the student and his 
campus environment matters greatly in student 
development. Should incongruency exist between the 
student and activities/interactions of the collegiate 
environment, the opportunity for academic and personal 
development is diminished. Pervin and Rubin (1967) 
investigated the student-environment congruence model, 
which emphasized individual-environment interaction 
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using the Instrument for the Transactional Analysis of 
Personality and Environment (ITAPE) to measure separate 
aspects of satisfaction. Their findings suggested that 
discrepancies between students' perceptions of 
themselves and their college are related to 
dissatisfaction with college. 
Rand (1968) also examined the relationship 
between satisfaction and student environment congruency 
using the "goodness of fit" model. The basic assumption 
of this model is that a choice of college will be more 
positive and thus a student will be more satisfied if he 
chooses a school with a student population similar to 
him in personality, interests, aptitudes, etc. Rand's 
contention that students most similar or dissimilar at 
their chosen school would be most satisfied or 
dissatisfied was not supported. Rand concluded that the 
implied relationship between satisfaction and college 
choice appeared to be minimal and complex. 
On the other hand, while much of the literature 
views student satisfaction as an analogue of job 
satisfaction, Betz, Klingensmith and Menne (1970) 
proposed that college student satisfaction can draw upon 
principles and methods that have resulted from years of 
research on job satisfaction. Another study by Betz, et 
al. (1972) investigated the premise that the theory of 
work adjustment discussed earlier could be applied to 
college adjustment. The assumption of that study 
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indicated students can fulfill the requirements of the 
academic environment and their academic abilities 
correspond to the academic requirements of their 
academic workplace. If such conditions exist, then 
satisfaction of the student and satisfactoriness of the 
environment, correspondence, are evident. The theory of 
work adjustment incorporates basic factors of adjustment 
and satisfaction. The concept of correspondence is 
defined as the student and the environment fulfilling 
each other's requirements. Thus, if college is 
conceptualized as the work (study) station for its 
students and the needs of both the student and the 
environment are corresponsive, then work adjustment 
theory appears to provide an appropriate frame of 
reference from which to study college satisfaction of 
international and domestic students attending the 
University of Maryland Eastern Shore. 
Purpose 
One method of developing a data base for 
evaluating and planning academic and support programs is 
to identify specific elements of the college environment 
from which the students elicit some degree of 
satisfaction or dissatisfacton. Thus, the purpose of 
the study was threefold: 
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1. To determine perceived satisfaction 
levels of international and domestic 
students attending the University of 
Maryland Eastern Shore. 
2. To analyze and interpret data relative 
to selected demographic variables. 
3. Provide data which may assist the 
university in planning and formulating 
policies to meet the needs of its 
international student population based 
on identified areas of least 
satisfaction. 
Evolution of the Problem 
During the 1985 fall semester, international 
students represented approximately 6 percent of the 
student population at the University of Maryland Eastern 
Shore (UMES). Black American and White American 
students comprised 68 percent and 26 percent 
respectively. Most support services provided were based 
on the traditional population and had not incorporated 
information from the new student data base. 
Additionally, little data existed regarding 
international or domestic students' perception of their 
experiences at UMES. Observations of and discussions 
with international students suggested that they 
perceived themselves as a non-participatory entity 
within the university structure and were somewhat 
frustrated with certain aspects of the academic 
community. Therefore, an examination of college student 
satisfaction of students attending UMES was proposed. 
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The problem which evolved is embodied in this 
question: Do international and domestic students at 
UMES differ in levels of satisfaction? The following 
questions provided direction for this study. 
1. In what areas do international/domestic 
students demonstrate greatest 
satisfaction? 
2. In what areas do international/domestic 
students demonstrate least satisfaction? 
3. What is the overall satisfaction level of 
international and domestic students? 
4. What demographic factors relate to 
satisfaction scales in identified areas 
for international students? Domestic 
students? Composite group? 
The following hypotheses were developed within the 
theoretical framework of college satisfaction based on 
assumptions about job satisfaction: 
1H : There are no significant differences in 
satisfaction with working conditions 
between international and domestic 
students. 
2H : There are no significant differences in 
satisfaction with compensation between 
international and domestic students. 
3H : There are no significant differences in 
satisfaction with quality of education 
between international and domestic 
students. 
4H : There are no significant differences in 
' satisfaction with social life between 
international and domestic students. 
5H : There are no significant differences in 
satisfaction with recognition between 
international and domestic students. 
6H : There are no significant differences in 
overall satisfaction between 
international and domestic students. 
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7Hq: There is no significant relationship 
between satisfaction scales and selected 
independent variables (age, sex, marital 
status, academic classification, 
academic major, tenure at the 
university, length of time in the United 
States) for international, domestic 
(Black and White), and the composite 
groups. 
Scope and Limitations of the Study 
The study entailed assessing the level of 
satisfaction of students at the University of Maryland 
Eastern Shore and determining if relationships existed 
between satisfaction and selected predictor variables. 
The data collection procedure for this study was of a 
self-report nature. Therefore, the accuracy of 
responses was dependent upon the honest recollection of 
the respondents. 
One hundred fifty-seven (157) international and 
domestic students participated in the study during fall 
semester, 1985 at the University of Maryland Eastern 
Shore (UMES). The University is one of four 
universities within the University of Maryland system of 
higher education. The University is further designated 
as a historically Black institution with a changing 
constituency. Thus, the findings in this study may be 
extrapolated in postsecondary institutions with similar 
characteristics. 
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Importance of the Study 
A plethora of studies exists regarding college 
students in general. What is less evident in the 
literature are studies of college student satisfaction. 
The measurement of satisfaction with the college 
experience is one of the least investigated variables in 
the college setting. Despite the continuing influx of 
international students attending American colleges and 
universities, limited research focuses on this 
constituency's level of satisfaction. This examination 
of college satisfaction of international and domestic 
students is undertaken to add to the research in this 
area. This study may have significance for student 
affairs administrators and academic administrators in 
institutional planning and policy formulation to meet 
the needs of a diverse student population. This study 
examines how international and domestic students 
perceive the collegiate environment at the University of 
Maryland Eastern Shore, a historically Black university. 
Such a study is critical in evaluating perceptions and 
attitudes of a dynamic population. 
Assumptions 
The following assumptions flowing from the context 
for inquiry and the theoretical framework support the 
research areas and the need for this study. 
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1. The trend of international students 
studying in the United States will 
continue. 
2. The satisfaction of international and 
domestic students with a college will 
determine where students choose to study. 
3. Levels of satisfaction are related to 
student retention. 
4. The selected variables are accurate 
indicators of satisfaction. 
5. The nature of the interaction between the 
student and his academic environment 
determines the "fit" or correspondence of 
a college. 
Definition of Terms 
The following terms are operationally defined for 
use in this study: 
International Student - one who is not a citizen of the 
United States and is registered as a foreign student at 
the University of Maryland Eastern Shore (UMES). 
Domestic Student - one who is designated as a citizen of 
the United States and is registered at the University of 
Maryland Eastern Shore (UMES). 
Satisfaction - the score obtained from the College 
Student Satisfaction Questionnaire (CSSQ), Form C. 
Scale Scores - The CSSQ measures five dimensions of the 
college environment. The dimensions/scales are: 
Working Conditions - The physical conditions 
of the students' college life, such as 
cleanliness and comfort of his place of 
residence, adequacy of study areas on campus, 
quality of meals, facilities for lounging 
between classes. 
Compensation - The amount of input (e.g. 
study) required relative to academic outcomes 
(e.g. grades), and the effect of input 
demands on the student's fulfillment of his 
other needs and goals. 
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Quality of Education - The various academic 
conditions related to the student and 
vocational development, such as the 
competence and helpfulness of faculty and 
staff, teaching methods and assignments. 
Social Life - Opportunities to meet socially 
relevant goals such as dating, meeting 
compatible or interesting people, making 
friends, participating in campus events and 
in formal social activities. 
Recognition - Attitudes and behaviors of 
faculty and students indicating acceptance of 
the student as a worthwhile individual. 
Scale scores are based on the sum of the fourteen 
(14) item responses for each dimension/scale. A total 
satisfaction score is derived by summing all seventy 
(70) item responses. 
Organizational Structure of the Study 
This study was designed to assess the level of 
college satisfaction among international and domestic 
students at the University of Maryland Eastern Shore. 
The rationale for the study focused on the need to add 
to the research on college student satisfaction and to 
provide data for academic administrators involved in 
institutional planning and policy implementation to meet 
the needs of the university's diverse constituency. 
Chapter I introduces the study and the context for 
inquiry as well as the problem statement. Included in 
this chapter are the rationale, theoretical framework, 
purpose and definition of operational terms. 
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Chapter II focuses on literature related to 
college student satisfaction among international and 
domestic students. 
The research design and the instrument are 
described in Chapter III. The procedural steps and 
statistical procedures for the study are also described 
in this chapter. 
Chapter IV details the analysis of collected data. 
The results of the study are reported and the findings 
are interfaced with the review of research literature. 
Chapter V provides a summary of major findings, 
conclusions and implications. Recommendations for 
further study of college student satisfaction conclude 
this chapter. 
CHAPTER II 
REVIEW OF LITERATURE 
The changing student composition and increased 
diversity in American higher education support the need 
for this study. The need for continuous assessment of 
the needs of the new clientele and the ability of 
academic institutions to meet those needs have been 
recognized by student development researchers in recent 
years. In a review of literature, Sturtz (1971) 
asserted : 
It would seem particularly important for 
student personnel workers to have facts 
regarding how satisfied students are with 
various aspects of college and education they 
are receiving and (how) their satisfaction is 
related to behavior. Yet progress has been 
slow in developing an understanding of the 
nature of college student satisfaction (p. 
220). 
The present study was undertaken to 
and compare international students' 
satisfaction with domestic students' 





environment. This chapter provides a review of studies 
related to college student satisfaction. 
Much of the work completed in this area documents 
satisfaction of American students with American 
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colleges. The aggregate data on American students have 
not been conclusive with regard to ethnicity or cultural 
differences. Hence, the literature regarding college 
satisfaction represents a preponderance of data for an 
aggregate group - American college students. The 
present study attempted to expand the data base 
concerning college student satisfaction. Specifically, 
this study compared differences in satisfaction of 
international and domestic college students, an area of 
research which has not been addressed fully in the 
literature. The literature was reviewed in the 
following topical areas: American College Student 
Satisfaction, Studies of International Student 
Satisfaction, and Studies Comparing International and 
Domestic Student Satisfaction. 
American College Student Satisfaction 
Many of the studies concerning student 
satisfaction were initiated at the University of 
Minnesota and Iowa State University. One of the 
earliest studies at the University of Minnesota by Almos 
(1957) examined the differences between groups of 
satisfied and dissatisfied male freshmen. Almos 
suggested that institutions of higher education could 
achieve their goals more effectively if more were known 
about the reactions and perceptions which students have 
concerning their college experiences. Almos concluded 
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that satisfied students were more like extroverts than 
dissatisfied students. The study also found that 
students who remained longer had higher total 
satisfaction scores. 
Westlund (1960) hypothesized that students of high 
potentiality for college work were more satisfied with 
educational aspects of college than were students of 
lesser potentiality and that women were more satisfied 
than male students in a 1957 study of freshman students 
at the University of Minnesota. Westlund concluded that 
freshmen students of high potentiality reported 
themselves as more satisfied than students of average 
potentiality. The study also concluded that women 
students were more satisfied than men. 
Berdie (1966) considered freshmen students' 
perceptions about the University of Minnesota using the 
College and University Environment Scales (CUES). He 
noted that matching students with a correct college was 
not only difficult, but also rarely considered. Berdie, 
however, indicated that freshmen students came expecting 
to enjoy their experience on campus. 
Rand (1968) completed a similar study of college 
choice satisfaction. In his study of homogenous 
matching of a student to a college, he concluded that 
the relationships between satisfaction and college 
choice was minimal. 
Richardson (1969) examined the relationship of 
congruence between college student orientation toward 
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higher education and campus environment to student 
satisfaction with college at six campuses. He 
hypothesized that the stronger the congruence between 
student and institution, the greater would be 
the student's satisfaction with the college. Students 
identified as being in a state of high congruence with 
their institutional environment expressed more 
satisfaction than did students of moderate and low 
congruence groups respectively. 
Martin, (1968) using a self report measure, 
evaluated "real" versus "ideal" perceptions of 
satisfaction of undergraduate and graduate students. 
The results indicated that initially freshmen were 
relatively satisfied but that satisfaction levels 
decreased by the end of the year. Graduate students 
were less satisfied with college than freshmen. 
Salzman (1969) investigated the relationships 
between students' needs and perceptual satisfaction of 
the college environment. The study consisted of 163 
sophomore, junior and senior female students at a 
liberal arts college. He found that satisfied students 
perceived the college environment as being friendly and 
cohesive; as stressing personality enrichment and 
expressioness; and as emphasizing politeness, 
consideration and academic pursuits. Dissatisfied 
students indicated greater needs to be successful and 
recognized; to criticize and attack contrary points of 
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view and tended to experience novelty and change in 
daily routine. 
Marks (1970) explored individual difference in 
perception of the college setting. The study sought to 
determine the types of consistent individual perceptions 
of freshman students at Georgia Institute of Technology. 
The findings showed that a considerable amount of the 
variance and covariance of judgment on the "actual" 
setting could be accounted for by three perceptual 
spaces. Generally, students perceived the college 
setting according to their perceptual spaces; some 
students perceived the reputation of the college and the 
academic excellence as the most important dimension. 
Other students perceived the social dimension of the 
college environment as the most important component. 
Astin (1971) explored the relationships between 
the Inventory of College Activities (ICA) and five 
scales of the College and University Environment Scales 
(CUES). He concluded that highly reliable estimates of 
environmental characteristics can be obtained with 
scales comprised of only a few items. Thus, Astin 
recommended that future studies of college environmental 
characteristics utilize factorially derived scales based 
on small numbers of items. 
Gallo (1977) conducted a study of 319 students at 
Southern Illinois University at Carbondale (SIUC) using 
the College Student Satisfaction Questionnaire (CSSQ) 
with the variables of sex, marital status, learning 
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preference, and enrollment within the university. The 
results indicated that significant differences were 
found between single and married students. Women were 
more dissatisfied with the college environment then were 
men. Significant differences were also among schools 
and colleges within the university. 
At the University of Maryland College Park, 
Schmidt and Sedlacek (1972) considered variables related 
to student satisfaction. Their findings indicated that 
new students anticipated more satisfaction than those 
students who were previously enrolled at Maryland. In a 
social and academic measure, satisfaction differed 
depending upon the number of professors with whom 
students were acquainted. The dissatisfied students 
were acquainted with no professors, while satisfied 
students were acquainted with six or more. The most 
dissatisfied students were those indicating difficulty 
in choosing a major field or career. 
In addition, student satisfaction varied according 
to the number of dates per month. The type of 
counseling services was significantly related to 
satisfaction. Those students who sought counseling for 
academic or emotional concerns were the most 
dissatisfied. Finally, Schmidt and Sedlacek concluded 
that the dissatisfied student knew or interacted with 
fewer faculty, had difficulty choosing a major field and 
felt a greater need for counseling services. 
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Hecklinger's findings concurred with the results 
of the Schmidt and Sedlacek study. Hecklinger (1972) 
studied satisfaction as a correlate of long/short range 
academic major or vocational plans among junior level 
students using Part II of the College Student 
Questionnaire and a supplementary questionnaire to 
categorize vocational plans as decided or undecided. 
Hecklinger found that undecided students about either 
long or short range goals were less satisfied than 
decisive (vocational choice completed) students. When 
compared on the basis of sex, women were more satisfied 
with their major fields of study than were men. 
The study by Hallenbeck (1974) examined students' 
level of satisfaction and the perceptions of that 
satisfaction by academic advisors and the student 
affairs staff at Iowa State University. Three hundred 
undergraduate students, 300 academic advisors, and 92 
student affairs staff members were included in this 
study. It was found that students' reported level of 
satisfaction did not vary greatly on the variables 
measured by the College Student Satisfaction 
Questionnaire. As a group, academic advisors did not 
accurately perceive the level of student satisfaction. 
The student affairs staff, on the other hand, perceived 
the students' reported level of satisfaction more 
accurately than did the academic advisors. 
Betz, Klingensmith and Menne (1970) directed an 
intensive study to develop the College Student 
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Satisfaction Questionnaire at Iowa State University. 
These researchers explored the relationship between 
student satisfaction and the demographic variables of 
sex, type of residence and year in college. Significant 
relationships were indicated for both types of residence 
and year in school as related to six dimensions of the 
college environment. The results of the study supported 
the CSSQ as a useful measure of college student 
satisfaction. This instrument had been utilized in 
other research studies and will be utilized in this 
study with a supplementary demographic data sheet. 
Betz, Menne, Starr and Klingensmith (1971) 
investigated further factors related to the components 
of college student satisfaction based on a factor 
analytic study of the dimensions of satisfaction for two 
samples of college undergraduates. Overall, their 
findings indicated considerable support for viewing 
working conditions, compensation, education quality, 
social life and recognition as important dimensions of 
college student satisfaction. 
The differences in college student satisfaction 
among academic dropouts, nonacademic dropouts, and 
nondropouts were examined by Starr, Betz and Menne. 
(1972). The results indicated that students who 
remained in college were more satisfied than students 
who dropped out, and of students who dropped out, those 
who left for nonacademic reasons were more satisfied 
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than those students who were dropped for academic 
reasons. The results also indicated significant 
satisfaction differences among the three groups on three 
dimensions: compensation, recognition and quality of 
education. The comparison of overall satisfaction 
scores across groups indicated significant differences. 
Continuing their work related to college student 
satisfaction, Betz, et al. (1972) considered the type 
of institution as related to college satisfaction. They 
concluded that the satisfaction of students in large 
public universities differed from that of students 
attending small private colleges. The hypothesis that 
the satisfaction of men and women would not differ was 
supported. The study suggested that sex may make a 
difference when it is considered along with the type of 
institution. 
A number of variables have been identified in 
previous studies as influencing student satisfaction. 
The literature provides evidence of the complexity and 
magnitude of assessing the campus environment with 
regard to such variables as gender, age, marital status, 
academic classification, academic major, tenure at the 
university. However, this investigator considered tenure 
in the United States and tenure at the University 
as factors affecting satisfaction of international 
students. This section reviews literature of variables 
related to college student satisfaction. 
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Martin (1968) cited earlier in this literature 
review, concluded that freshmen were more satisfied at 
the end of the first year than at the end of the 
completion of the academic year. Graduate students were 
less satisfied than freshmen at the beginning or the end 
of the year. The study suggests that older students are 
less satisfied. 
Sturtz (1971) studied adult women (25 yearst) and 
young women (18-21 years) at Iowa State University using 
the College Student Satisfaction Questionnaire (CSSQ). 
She concluded that adult women were more satisfied with 
college. The difference between the two groups on 
social life satisfaction was not significant. Adult 
women were considered to be more satisfied with quality 
of education. 
Vickland (1976) studied the college adjustment of 
mature women by measures of satisfaction with college 
life using the College Student Satisfaction 
Questionnaire (CSSQ). His findings revealed that mature 
women were better adjusted to the college experience 
than regular female students at other public colleges 
and universities. However, the subjects scored lower 
on overall satisfaction than undergraduate women. Lower 
satisfaction scores were associated with group 
distinctions of single or divorced women, students under 
40, and part-time status. Social life and compensation 
satisfaction measures were lowest for single women and 
for those who did not anticipate marriage. 
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Some studies focused on how students feel about 
college life and the relationship of variables of grade 
point average or student persistence to satisfaction. 
Using the College Student Questionnaire, Part II, 
Willsey (1971) investigated the relationship between 
academic performance and satisfaction in a college 
setting. The results suggested that overall 
satisfaction and satisfaction with faculty were 
significantly related to grade point average. The 
higher the grade point average, the greater the degree 
of satisfaction. 
Several studies investigated persistence/tenure in 
college and satisfaction. Robinson (1968) reported that 
male and female students who dropped out reported a 
greater degree of dissatisfaction with faculty, 
scholastic habits and advisement, than those who 
persisted. Persisters were viewed as being more 
satisfied with their college experience than students 
who withdrew or were dropped by the university. An 
earlier study by Betz, et al. reported findings similar 
to those in the Robinson study. The results suggested 
that student satisfaction is an important factor in 
student tenure. 
Studies of Satisfaction of International Students 
Research on needs/adjustment of international 
students is extensive. Few studies, however, examine 
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the variable of satisfaction of international students 
with their collegiate experience. 
Brandwine (1965) examined foreign students' 
English proficiency, academic achievement, social 
contact and satisfaction at New York University. The 
hypotheses of this study were: 1) English proficiency 
of foreign students is related to academic achievement, 
2) English proficiency is related to social contact, and 
3) English proficiency is related to the degree of 
social satisfaction. The findings indicated that 
students who were exempted from taking the English 
Proficiency Test had higher grade point averages, and 
they reported more social contact and a greater degree 
of social satisfaction. 
Walton (1971) summarized research of undergraduate 
and graduate foreign students. He cited a study of 
Middle Eastern students by Geyi which indicated that 
satisfaction of graduate students were much higher than 
that of undergraduate students. Walton also cited a 
study by Green regarding international alumni of Cornell 
University. Green's study indicated that foreign 
graduate students have less difficulty adjusting to the 
academic environment than do foreign undergraduates. 
Siriboonma (1974) used the College Student 
Satisfaction Questionnaire (Form C) to determine the 
relationships between foreign student satisfaction and 
nine demographic variables (sex, academic 
classification, age, region, source of support, 
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curriculum marital status, type of residence and length 
of stay). 
Siriboonma's study of foreign undergraduate and 
graduate students at Iowa State University concluded 
that graduate students reported greater satisfaction 
with working conditions than undergraduates. Students 
in the age group of 28 and above were more satisfied 
with working conditions than were those in the other age 
groups. Married students were more satisfied than 
single students. No significant differences were 
reported in levels of satisfaction when students were 
grouped by sex, region, source of support, curriculum 
and length of stay. The results of the ANOVA and MANOVA 
indicated that classification, age, marital status and 
type of residence (either individually or combined) were 
related to several aspects of foreign student 
satisfaction. Length of stay in the United States and 
at Iowa State University did not seem to have any 
significant relationship with aspects of foreign student 
satisfaction. 
In an extensive study, Lee, Abd-Ella and Burks 
(1979) considered the importance of needs and 
satisfaction of needs as perceived by international 
students attending thirty American postsecondary 
institutions. The 1900 respondents represented a 
population of approximately, 134,000 foreign students at 
U. S. colleges and universities whose foreign student 
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enrollment was 300 or more. The findings indicated that 
importance and satisfaction of needs varied by regions 
of the world, major field, sponsorship, undergraduate 
versus graduate status, and whether or not students had 
jobs waiting in their countries. The degree of 
satisfaction depended on regions of the world, self 
report measures of the facility of the English language, 
and whether or not students had jobs waiting in their 
countries. 
Lee, et al. (1979) found that most needs were 
satisfied to some extent. However, the levels of 
satisfaction did not measure up to levels of importance. 
The findings also profiled a satisfied international 
student as a student from Latin America (or Europe); one 
who has a job waiting for him/her at home; a student who 
resides with a U.S. student; a student who is on an 
assistantship; a graduate student rather than an 
undergraduate; and a student who perceives himself as 
having a good command of the English language. Another 
important finding is that self-perceived English 
proficiency is a strong predictor of satisfaction in 
progress toward achieving academic goals. Thus, the 
researchers recommended intensive English language and 
pre-academic orientation programs before international 
students commence their academic training programs. 
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Comparative Studies of International 
and American Students1 Satisfaction 
This section reviews several studies which have 
compared college satisfaction of international students 
with other ethnic groups. 
Flores (1970) investigated similarities and 
differences between Philipino and American college 
students' satisfaction using the College Student 
Questionnaire, Part II. Comparisons were limited to 
freshman and sophomore students. 
The findings revealed Philipino students by class 
and sex were more satisfied with the administration and 
faculty than with their fellow students. Comparison of 
the satisfaction of the American group showed wide 
variability and significant differences. A significant 
difference was found between Philipino males and females 
in their perception of the administration and faculty 
while no significant difference was found between sexes 
in the American groups' perceptions of the same 
variables. 
Lounsbury (1972) considered ethnicity of students 
at Central Michigan University to determine whether 
minority students (Blacks and Chicanos) were less 
satisfied in their relationships with the faculty, 
administration, major field of study and other students 
on campus than were majority students (Caucasian - non- 
Spanish speaking). Most of the students represented 
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lower income levels and had low grade point averages. 
It was found that the minority students were less 
satisfied with the procedures of the administrative 
offices and the way rules and regulations affected them 
than were the majority students. Lounsbury's study also 
indicated that minority students were more dissatisfied 
with their academic major than majority students. He 
speculated that minority students' unhappiness may be 
due to the following: 
1. uncertainty of 
of study; 
commitment to their field 
2. a recent choice of major; 
3. a general dissatisfaction with 
departmental procedures and the quality 
of instruction. 
Culha (1974) compared the needs and satisfactions 
of foreign and American students attending the 
University of Minnesota using two instruments: the 
Foreign Student Importance Questionnaire (FSIQ) and the 
Foreign Student Satisfaction Questionnaire (FSSQ). When 
foreign and American students were compared on the FSSQ, 
the highest satisfaction scale means for the foreign 
student group were on Overall Satisfaction, Basic 
Values, and Instructors. The lowest scale means were on 
Financial Security, Living Conditions, and Social 
Activity. Overall, foreign students generally 
considered themselves to be satisfied. The American 
student group had its highest FSSQ scale means on 
Overall Satisfaction, Basic Values, Friends and 
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Emotional Security and its lowest means on University 
Rules and Procedures, Living Conditions and Instructors. 
Using the College Student Questionnaire, Part II, 
Matteson and J. R. Hamann (1975) examined satisfaction 
levels of foreign students regarding academic major, 
faculty, other students and program administrators. 
Thirty-five graduate students from Brazil, India and 
Nigeria at the University of Wisconsin-Madison were 
compared with seventy (70) American graduate students. 
The findings of the overall satisfaction score 
indicated that the Indian students were more 
dissatisfied. American students were less satisfied 
with program administration. On the other hand, 
Nigerian students were most satisfied with their 
academic major and program administration. Matteson and 
Hamann concluded that the respondents, when viewed 
collectively, were most satisfied with their academic 
major and least satisfied with other students. 
Thomas (1979) assessed differences in educational 
orientations and satisfaction among Black, Hispanic and 
White students; between male and female students; and 
between sophomores and seniors at the University of 
Miami. It was found that students who valued the 
philosophies, purposes and processes related to a 
college education were more satisfied with their 
college experiences. Blacks were found to place a 
higher value on a college education than did Hispanic 
and White students wnile each group expressed similar 
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views toward satisfaction with various aspects of their 
college experiences. Thomas determined in this study of 
209 students that students of different ethnic groups, 
as well as sophomores and seniors, vary in attitudes 
toward the value of a college education; however, that 
variation does not necessarily imply that a group with 
the lowest educational orientation will be dissatisfied 
with their college experiences. 
Cichani (1981) compared the satisfaction perceived 
by selected foreign and American college students who 
graduated from Iowa State in Spring 1980. On 
satisfaction, the foreign student group had the highest 
means on quality of education and compensation. The 
lowest mean for foreign students was on satisfaction 
with social life. For the American group, the highest 
scale means were on satisfaction with social life and 
working conditions; while the lowest means was on 
recognition. When the two groups were compared, 
significant differences appeared to be on the working 
condition scale, social life and total satisfaction, 
with the American group scoring higher than foreign 
students on these scales. Cichani concluded that 
foreign and American students differed on social life 
and working condition scales, with American students 
being more satisfied. In social life, the differences 
were found to hold across different levels of sex and 
age variables. In working conditions, these differences 
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held across type of residence and marital status. No 
significant differences were found between the two 
groups on satisfaction with compensation, recognition 
and quality of education. On overall satisfaction, 
American students were more satisfied than foreign 
students. 
Faehner (1980) studied perceptions of campus life 
at Loma Linda University according to five ethnic- 
international student groups. Two hundred thirty-two 
(232) students participated in the study to evaluate 
satisfaction levels and psycho-social attitudes of Afro- 
American, Anglo-American, Asian-American, Mexican- 
Arnerican and international students. The scale labeled 
"satisfaction with administration" revealed higher 
satisfaction among Mexican-Americans than Afro- 
Americans; Afro-Americans scored higher on the Peer 
Independence Scale than Asian-Americans. Afro-Americans 
scored higher on the Liberalism Scale than Anglo- 
Americans, Asian-Americans and Mexican Americans. Afro- 
Americans also scored higher on the Social Conscience 
Scale than international students. Faehner concluded 
that there were very few differences between the five 
ethnic-international groups. It appeared that Afro- 
American students were the least assimilated group in 
this study. 
Leitner (1982) studied similarities and 
differences in reported levels of satisfaction between 
American and foreign graduate students at the University 
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of Wisconsin-Madison using the College Student 
Satisfaction Questionnaire (CSSQ), Form C. The major 
findings and conclusions of the study were: (1) 
significant differences existed between the foreign and 
American student groups with regard to their total 
satisfaction and compensation for work, and (2) the 
only demographic variable which significantly influenced 
the level of total satisfaction perceived was native 
area. 
Summary 
The review of literature presented a cross- 
sectional review of college student satisfaction 
focusing on American and international student 
populations. The literature is not definitive regarding 
contributing factors of college student satisfaction. 
There is limited current research. 
Studies examining academic performance and 
satisfaction provided evidence for some relationships 
between these variables. The students with the higher 
level of satisfaction tended to obtain higher grades. 
In studies regarding students' needs, satisfied 
students perceived the college environment as being 
friendly and cohesive. Dissatisfied students tended to 
know no faculty or staff members, had difficulty 
selecting a major, and needed more counseling than 
satisfied students. 
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In studies of international students' 
satisfaction, English proficiency was considered to be 
an important factor. Length of stay at the university 
and in the United States was not a significant factor. 
Relatively few studies have been conducted in 
the area of comparing foreign and American students. 
American and foreign students differ on various 
satisfaction scales. However, there seems to be no 
significant difference on overall satisfaction. 
The demographic variables of age, sex, ethnic 
background, curriculum academic classification, marital 
status and year in school have been examined in 
determining their effects on college student 
satisfaction. Age and year in school seem to affect 
the level of satisfaction. Throughout the literature, 
this researcher was unable to substantiate evidence of 
tenure at the university and tenure in the United States 
as relevant independent variables in the study of 
foreign student satisfaction. The existing literature 
supports the need for further research into these 
variables to determine more adequately their effect on 
various aspects of college student satisfaction. 
It is apparent from the literature that college 
satisfaction is defined by assessing several dimensions 
of the college environment. The College Student 
Satisfaction Questionnaire (CSSQ) measures satisfaction 
of five dimensions: working conditions, compensation, 
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quality of education, social life, and recognition. The 
CSSQ was employed in this study to answer questions 
about foreign and domestic students' satisfaction at the 
University of Maryland Eastern Shore. 
CHAPTER III 
RESEARCH DESIGN AND METHODOLOGY 
This chapter describes the procedures followed in 
this study to investigate college student satisfaction. 
A discussion of the research design, sample groups 
instrument as well as the collection, treatment and 
analysis of the data is presented. 
Research Design 
The study design was selected on the basis of the 
problem and focused on the subjects, data, predictor 
variables, data analysis and interpretation. 
Essentially, the study design was based on the 
comparison of two groups on the scales of CSSQ and eight 
variables (sex, age, marital status, academic major, 
academic rank, ethnic background, tenure at the 
university and tenure in the United States 
international). 
The research method employed in this study is the 
descriptive method of research. A descriptive survey, 
instrument, the College Student Satisfaction 
Questionnaire (CSSQ), Form C was employed in order to 
satisfy the research purposes. Because the study 
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problem sought to determine and compare international 
students' perceived satisfaction with domestic students' 
perceived satisfaction, and then to consider factors 
related to satisfaction levels, the descriptive survey 
method was deemed most appropriate. 
Sample Group 
The population under investigation involved 
students enrolled at the University of Maryland Eastern 
Shore (UMES). Two groups of students participated in 
this study. Two hundred twenty-five students were 
randomly selected from the student roster. The sample 
group was designated as international students (N = 59) 
and domestic students (N = 98). Each respondent 
completed the College Student Satisfaction 
Questionnaire, Form C, and a demographic data form. 
Instrument 
The instrument employed in this study to measure 
the level of international student satisfaction was the 
College Student Satisfaction (CSSQ), Form C. The 
instrument is a seventy (70) item questionnaire 
measuring five dimensions/scales of college life 
(working conditions, compensation, quality of education, 
social life and recognition). A five range Likert-type 
scale is used to select alternative responses ranging 
from "Very Dissatisfied", through "Satisfied", to "Very 
Satisfied". Each response is scored one to five points. 
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I am VERY DISSATISFIED 
I am SOMEWHAT DISSATISFIED 
I am SATISFIED, No more, No 
I am QUITE SATISFIED 




for each scale as well as an overall 
score are derived. Scale scores are the 
result of the sum of fourteen (14) item responses for 
each scale. A total satisfaction score is derived by 
summing all seventy (70) responses. 
The CSSQ Manual, (Staff, Betz and Menne, 1970) 
lists the five scales as: 
Working Conditions : The physical conditions 
of the students' college life, such as the 
cleanliness and comfort of his place of 
resident, adequacy of study areas on campus, 
quality of meals, facilities for lounging 
between classes; 
Compensation : The amount of input (e.g. 
study) required relative to academic outcomes 
(e.g. grades), and the effect of input 
demands on the students' fulfillment of his 
other needs and goals; 
Quality of Education : The various academic 
conditions related to the individual and 
vocational development, such as the 
competence and helpfulness of faculty and 
staff, including advisors and counselors, and 
the adequacy of curriculum requirements, 
teaching methods and assignments; 
Social Life : Opportunities to meet social 
relevant goals such as dating, meeting 
compatible or interesting people, making 
friends, participating in campus events, and 
informal social activities. 
Recognition : Attitudes and behaviors of 
faculty and students indicating acceptance of 
the student as a worthwhile individual. 
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Norms for the CSSQ were developed on the basis of 
administration of the instrument to 3,121 students 
attending ten colleges and universities, identified as 
four private and six public postsecondary institutions. 
The norms provide percentile equivalents for raw scores 
on each CSSQ scale delineated by sex and type of 
institution. 
Reliability coefficients are reported in the test 
manual for each of the two normative groups: public 
universities and private colleges. Score reliability 
for public colleges range from .78 to .84 with a median 
of .82. The score reliability range for private school 
was from .79 to .84 with a median of .82. 
Test-retest reliabilities for the CSSQ were 
reported by Devore and Handal (1981). In a study of 89 
students attending a private university, the test was 
administered twice, within an interval of seven days. 
The reliability coefficients were uniformly high for 
male and female students, ranging from a low of .82 to a 
high of .92. 
The high test-retest coefficients indicate that 
satisfaction as measured by the CSSQ is stable across a 
brief interval. 
As part of the development and refinement of the 
questionnaire, several studies investigated the validity 
of the instrument as a measure of college student 
satisfaction. These studies were developed out of the 
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conceptualization that student satisfaction can be 
viewed as an analogue of job satisfaction. Thus, the 
findings from the job satisfaction research should be 
related to college student satisfaction. For example, 
research in job satisfaction has consistently shown a 
negative correlation between job satisfaction and tenure 
(i.e. high satisfaction is associated with less 
attrition). Starr, Betz and Menne (1972) administered 
the CSSQ which resulted in a negative correlation with 
satisfaction and drop-out rate of college students. 
Data Analysis 
For the purpose of this research, two hundred 
twenty-five randomly selected students received the 
College Student Satisfaction Questionnaire, Form C, 
during Fall Semester, 1985. Respondents completed an 
additional form to provide demographic data of age, 
gender, marital status, academic rank, academic major, 
ethnic background, tenure in the United States and 
tenure at the University. Each respondent received a 
questionnaire and data sheet. Non-respondents were 
contacted twice to encourage participation. 
Treatment of Data 
A summary of the demographic data is illustrated 
and discussed in Chapter IV. The One-Way Analysis of 
Variance (F test) was employed to look at variance 
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between groups and within groups. This procedure 
provided an appropriate testing of hypotheses one 
through six. For hypothesis seven, the Pearson Product 
Moment Correlation procedure was used to determine the 
degree of relationship of the predictor variables on the 
five scales and total satisfaction for the groups. The 
.05 level of significance was used as the decision rule. 
These statistics were computed using the 
Statistical Package for the Social Sciences, and the 
findings are presented in Chapter IV. 
CHAPTER IV 
ANALYSIS AND DISCUSSION OF RESULTS 
The results of the analysis of data for this study 
are reported and discussed in this chapter. The 
findings are presented as they relate to the broad 
purpose, hypotheses and attendant research questions. 
Data are statistically and descriptively analyzed. 
Statistical Analyses 
Purpose 1 : To determine perceived 
satisfaction levels of and 
significant differences in these 
perceived satisfaction levels 
between international and 
domestic students attending 
University of Maryland Eastern 
Shore. 
Table 2 provides summary data related to Purpose 
1. The mean scale scores, percentile ranks (published 
test norms) and priority rankings for international, 
Black American, White American students, and the 
composite group are presented. 
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TABLE 2 
COMPARISON OF MEAN SCALE SCORES, PERCENTILE RANKS, AND PRIORITY RANKS FOR 





x %ile Rank X 
BLACK 




x %ile Rank 
Total 
Satisfaction 216.92 65+ 237.25 85 220.96 70 224.42 70 
Working 




00 85 1 49.44 90 1.5 47.10 80+ 1.5 48.43 85 1 
Quality of 
Education 45.27 75 3 49.00 90 1.5 45.40 75 3 46.45 75+ 3 





<3- 40 5 40.95 40+ 5 
Recognition 46.41 80 2 48.81 85+ 3 47.04 80+ 1.5 47.34 80+ 2 
Publisher's Mean Scores 
Total Satisfaction = 203 
Working Conditions = 41 
Compensation = 40 
Quality of Education = 40 
Social Life = 43 
Recognition = 39 
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The findings indicate that all groups scored above 
the mean of published test norms (x = 203) on the total 
satisfaction scale. On the measure of satisfaction with 
working conditions, Black and white students scored 
above the publisher's mean (x = 41), while international 
students (x =35.54) scored at the 20th percentile. 
International (x =37.92) students scored at the 30th 
percentile of the social life scale. Black students 
scored above the publisher's mean on all scales. White 
students, on the other hand, scored below the 
publisher's mean score on the working conditions scale 
and social life scale. Findings for the composite group 
reflected mean scores above the 50th percentile in 
total satisfaction and all subscales except social life. 
Six hypotheses related to this purpose were 
tested. Results of the statistical analyses are 
presented for each hypothesis. 
Working Conditions 
1H0: There are no significant differences in 
satisfaction with working conditions 
between international and domestic 
students. 
Table 3 presents the results of the data analysis 
for hypothesis one. 
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TABLE 3 
COMPARISON OF SATISFACTION RELATIVE TO 
WORKING CONDITIONS FOR INTERNATIONAL AND 
DOMESTIC STUDENTS 
GROUP X s .d. N 
International Students 38.58 8.99 59 
Black American Students 45.06 10.95 48 
White American Students 40.72 9.14 50 
Composite Group 41.24 9.98 157 
Analysis of Variance Summary 
SOURCE SS df MS F R 
Between Groups 1133.50 2 566. 75 6.05 .0029** 
Within Groups 14419.30 154 93. 63 
**p <.01 
The results indicate that international students 
scored significantly lower than the combined group of 
domestic students on the measure of satisfaction 
relative to working conditions (F = 6.05, p < .01). 
While international students scored lowest, Black 
Americans achieved the highest mean score. 




2Hq: There are no significant differences in 
satisfaction with compensation between 
international and domestic students. 
Table 4 summarizes the Analysis of Variance 
concerning the compensation measure. 
TABLE 4 
COMPARISON OF SATISFACTION RELATIVE TO COMPENSATION FOR 
INTERNATIONAL AND DOMESTIC STUDENTS 
GROUP X s. d. N 
International Students 48.74 8.04 59 
Black American Students 49.44 10.01 48 
White American Students 47.10 18.06 50 
Composite Groups 48.43 8.70 157 
Analysis of Variance Summary 
SOURCE SS df MS F 2 
Between Groups 143.05 2 71.52 .94 . 39 
Within Groups 11651.50 154 75.66 
The mean score for international students (x = 
48.74) on the measure of compensation was lower than the 
mean scores for either Black American (x = 49.44) or 
White American students (x = 47.10). When the 
international group was compared to the domestic group, 
however, no significant difference was noted. 
52 
Thus, the findings did not result in the rejection 
of Null Hypothesis Two. 
Quality of Education 
3H : There are no significant differences in 
satisfaction with the quality of 
education between international and 
domestic students. 
Table 5 presents the results relevant to the quality 
of education dimension. 
TABLE 5 
COMPARISON OF SATISFACTION RELATIVE TO QUALITY 
OF EDUCATION FOR 
INTERNATIONAL AND DOMESTIC STUDENTS 
GROUP X s. d. N 
International 45.27 10.16 59 
Black American 49.00 10.93 48 
White American 45.40 8.56 50 
Composite Group 46.45 10.01 157 
Analysis of Variance Summary 
SOURCE SS df MS F p 
Between Groups 449.23 2 224.62 2.26 .1061 
Within Groups 15195.66 154 98.67 
Findings indicate that the Black Americans had the 
highest mean score (49.00) on the Quality of Education 
scale. Comparing international students to the domestic 
group, no significant difference was found. 
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These findings do not support the rejection of the 
null hypothesis relative to quality of education. 
Social Life 
4Hq: There are no significant differences in 
satisfaction with social life between 
international and domestic students. 
Table 6 summarizes the results relevant to the 
fourth hypothesis. 
TABLE 6 
COMPARISON OF SATISFACTION RELATIVE TO SOCIAL LIFE 
FOR 
INTERNATIONAL AND DOMESTIC STUDENTS 
GROUP X s. d. N 
International Groups 37.92 9.48 59 
Black American Students 44.93 12.24 48 
White American Students 40.70 9.12 50 
Composite Group 40.95 10.64 157 
Analysis of Variance Summary 
SOURCE SS df MS F E 
Between Groups 1309.70 2 654.85 6.17 .0026** 
Within Groups 16335.89 154 106.08 
**p < . 01 
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TABLE 7 
COMPARISON OF SATISFACTION RELATIVE TO RECOGNITION 
FOR 
INTERNATIONAL AND DOMESTIC STUDENTS 
GROUP X s .d. N 
International 46.40 8.10 59 
Black American 48.81 11.84 48 
White American 47.04 9.27 50 
Composite Group 47.34 9.73 157 
Analysis of Variance Summary 
SOURCE SS df MS F E 
Between Groups 159.96 2 79.98 .84 .43 
Within Groups 14605.47 154 94.84 
Consistent with previous analyses, international 
students were compared to Black American and White 
American students. The findings indicated that 
individual groups and the composite group (x = 47.34) 
scored above the norm group mean (x = 39). Black 
students' mean score (x = 48.81) exceeded mean scores 
for white students (x = 47.04) and international 
students (x = 46.40). 
The F ratio (.84, df = 2/154) indicated that no 
significant difference was found between/within groups 
(df = n -1 for each source). Thus, the null hypothesis 
relative to recognition could not be rejected. 
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The findings in Table 6 illustrate that 
international students scored lower on the measure of 
satisfaction with social life than did Black American or 
white American students. The results indicated also 
that only the mean for the Black American students (x = 
44.93) exceeded the established publisher's mean for the 
Social Life scale (x = 43). White American students 
scored higher (x = 40.70) on this scale than 
international students (x = 37.92). The mean score for 
the composite group (x = 40.95) was lower than the mean 
score for the norm group. 
The Analysis of Variance indicated that the 
difference between groups was significant. Therefore, 
Null Hypothesis Four which stated that there are no 
significant differences in satisfaction with social life 
between international and domestic students was 
rejected. 
Recognition 
5Hq: There are no significant differences in 
satisfaction with recognition between 
international and domestic students. 
Table 7 presents the summary data relevant to the 
test of the fifth hypothesis. 
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Total Satisfaction 
6H0: There are no significant differences in 
overall satisfaction between 
international and domestic students. 
Table 8 displays the analysis of differences among 
groups on total satisfaction scale. 
TABLE 8 
COMPARISON OF TOTAL SATISFACTION 
FOR 
INTERNATIONAL AND DOMESTIC STUDENTS 
GROUP X s. d. N 
International Students 216.92 36.52 59 
Black American Students 237.25 50.20 48 
White American Students 220.96 35.48 50 
Composite Group 224.42 41.55 157 
Analysis of Variance Summary 
SOURCE SS df MS F E 
Between Groups 11822.76 2 5911.38 3.54 .03* 
Within Groups 257467.50 154 1671.87 
*p < . 05 
The data in Table 8 indicated that the mean total 
satisfaction score for the student groups exceeded the 
mean score in the CSSQ Manual (x = 203). Of the three 
groups, Black American students had the highest mean 
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score (x = 237.25), followed by white American students 
(x = 220.96), and international students (x = 216.92). 
Singularly or combined, domestic students' mean scores 
were higher than international students. 
An examination of the F-ratio (3.54, df = 2/154) 
indicated that the difference between and within the 
groups was significant beyond the .05 level. Based on 
the analysis, a significant difference was noted in 
overall satisfaction between international and domestic 
students. Null Hypothesis Six, that there are no 
significant differences in overall satisfaction between 
international and domestic students, was rejected. 
Related Research Questions 
In addition to reporting the results of the 
analysis of data for hypotheses one through six, these 
data were examined in order to answer three research 
questions related to Purpose 1. The findings are 
reported for each question: 
Research In what areas do international and 
Question 1: domestic students demonstrate 
greatest satisfaction? 
The international group recorded the highest mean 
(x = 48.74) score in the area of compensation. Black 
students reported highest mean scores in compensation (x 
= 49.44) and quality of education (x = 49.00), both of 
which ranked at the 90th percentile. White students 
also reported highest mean scores in the areas of 
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compensation (x = 47.10) and recognition (x = 47.04), 
both of which ranked in the 80th percentile. Overall, 
the composite group had the highest mean score in the 
area of compensation (x = 48.43). 
Research In what areas do international/ 
Question 2: domestic students demonstrate least 
satisfaction? 
The results shown in Table 2 indicated that all 
groups (international, Black American and white American 
students) scored lowest on items related to social 
life. International students achieved a lower mean 
score than did Black or white students. Black students 
reported the highest mean score (x = 44.91) on the 
social life scale compared to white students whose mean 
score was 40.70. 
Research What is the overall satisfaction 
Question 3 : level of international and domestic 
students? 
Mean scores for total satisfaction were reported 
for each group in Table 8. International students 
reported a mean score of 216.92. Black students scored 
higher (x = 237.25) than white students (x = 220.96). 
The mean score for the composite group on the total 
satisfaction scale was 224.42. This overall mean score 
was at the 70th percentile rank according to the 
publisher's manual. 
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Purpose 2: To analyze and interpret selected 
demographic variables relative to 
satisfaction scales. 
Basic to Purpose 2 are the findings related to 
demographic data and the relationship of these 
demographic variables to satisfaction scales. Findings 
from the analysis of data for research question 4 and 
hypothesis seven are reported below following the 
presentation of demographic profiles for the composite 
group and for international students. 
One hundred fifty-seven (157) students of the 225 
polled returned usable questionnaires (70 percent return 
rate). Sixty-two percent (N = 98) represented domestic 
students and thirty-eight percent (N = 59) were 
international students. The largest group of 
international students (N = 26; 16.6 percent) identified 
countries in Africa as their home country. Table 9 
illustrates the geographic areas of the sample 
respondents' country of origin. 
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TABLE 9 
DISTRIBUTION OF SAMPLE GROUP BY GEOGRAPHIC 
AREA OF NATIVE COUNTRY 











































TOTAL 157 100.0 
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Composite Group Profile 
Demographic findings for the composite group 
indicated that the majority (59 percent) of the 
students were male (N = 92). Three-fourths of the total 
group were in the 18-25 age category. Eighty-one 
percent of the composite (domestic and international 
students) group reported that they had never been 
married. Seniors (N = 43) comprised the largest group 
of students followed by freshmen (N = 36), sophomores (N 
= 36), and juniors (N = 32). Eleven students were at 
the graduate level. 
Table 10 illustrates demographic data for the 
composite group. 
Of the composite group, international students 
most frequently reported majors in the areas of 
business (12.9 percent); agri/technical (9.6 percent); 
arts and letters (8.9 percent); and bio/medical (6.4 
percent) respectively. Domestic students most often 
reported majors in arts and letters (19.1); bio/medical 
(15.9 percent); agri/technical (15.3 percent); and 
business (12.1 percent). 
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TABLE 10 
DEMOGRAPHIC PROFILE FOR THE COMPOSITE GROUP 
(INTERNATIONAL AND DOMESTIC STUDENTS) 
CATEGORY INTERNATIONAL DOMESTIC 
N % N % 
AGE 
18-25 years 42 27.1 75 48.4 
26-29 years 7 4.5 8 5.1 
30 and over 9 5.8 14 9.1 
TOTAL 58 37.4 97 62.6 
SEX 
Female 13 9.0 47 30.0 
Male 45 29.0 50 32.0 
TOTAL 58 38.0 97 62.0 
MARITAL STATUS 
Never Married 48 32.2 73 49.0 
Married 9 6.0 11 7.4 
Divorced - - 5 3.3 
Separated 1 .7 1 .7 
TOTAL 58 38.9 90 60.4 
ACADEMIC RANK 
Freshmen 11 7.0 25 15.9 
Sophomore 16 10.2 20 12.7 
Junior 13 8.3 19 12.1 
Senior 15 9.6 28 17.8 
Graduate 3 1.9 5 3.2 
Other 1 .6 1 .6 
TOTAL 59 37.6 98 62.4 
ACADEMIC MAJOR 
Business 20 12.7 19 12.1 
Biomedical 10 6.4 25 15.9 
Agri/Technical 15 9.6 24 15.3 
Arts and Letters 14 8.9 30 19.1 




CATEGORY INTERNATIONAL DOMESTIC 
N % N % 
MONTHS AT THE UNIVERSITY 
0-11.9 20 12.9 33 21.2 
12-23.9 16 10.3 25 16.2 
24-35.9 9 5.8 20 12.9 
36-47.9 8 5.2 7 4.5 
48-59.9 5 3.2 10 6.5 
Other 1 .6 1 .6 
TOTAL 59 38.0 96 61.9 
MONTHS IN THE UNITED STATES* 
0-11.9 9 15.3 
12-23.9 9 15.3 
24-35.9 8 13.6 
36-47.9 13 22.0 
48-59.9 5 8.5 
60-83.9 4 6.8 
84-143.9 9 15.3 
TOTAL 57 96.6 
*International Students Only N = 59 
International Group Profile 
A demographic profile of international students is 
presented in Table 11. As seen in the table, the 
majority of international students were males (76.39 
percent), and the majority (71.2 percent) indicated that 
they were in the 18-25 age category. Over eighty 
percent of the international students reported that they 
had never been married. The international students were 
relatively similarly distributed across academic levels. 
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TABLE 11 




Age 71.2% Between 18-25 
Sex 76.3% male 
Marital Status 81.4% Never Been Married 
Classification Freshmen - 19% 
Sophomore - 27% 
Junior - 22% 
Senior - 25% 
Other - 7% 




Months in U.S. 68.4% had been in U.S. 
for 0-48 months 
Months at University 89.8% had been in Univ. 
0-48 months 
Areas of Satisfaction 
Mean Percentile Ranks 
Overall Level of Satisfaction 216.92 65+1 
Working Conditions 38.58 35 2 
Compensation 48.74 85 
Quality of Education 45.27 75 
Social Life 37.92 302 
Recognition 46.41 80 
rIndicates that the mean score fell between the 
percentile range indicated and the next highest rank. 
2 Below the publisher's expected level based on the norm 
group. 
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Fewer international students (18.6 percent) were 
identified as freshmen. Of the total group of 
international students, 33.9 percent majored in 
business; 25.4 majored in agri/technical areas; 23.7 
percent majored in arts and letters; and 16.9 percent 
majored in bio/medical fields. Over two-thirds (68.4 
percent) indicated that they had been in the United 
States for 0-48 months. Over four-fifths (84.8 percent) 
of these students reported that they had been at the 
university for 0-48 months. 
Research What demographic factors relate to 
Question 4: satisfaction scales in identified 
areas for international students? 
Domestic students? Composite Group? 
To answer Question Four, Null Hypothesis Seven was 
tested which stated: There are no significant 
relationships between satisfaction and selected 
demographic predictor variables - age, sex, marital 
status, academic classification, academic major, tenure 
at the University, and length of time in the United 
States. 
Data were obtained on the predictor variables. 
Each variable was tested for international, domestic and 
composite groups with each subscale and the total 
satisfaction scale. No significant relationships were 
found between any of the scales and age, sex, marital 
status, academic classification and academic major. 
Significant relationships were found, however, for some 
of the satisfaction scales and months in the United 
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States and months at the University. Table 12 shows the 
correlation matrix for international students only. 
The data in Table 12, generally suggest that the 
longer international students remain in the United 
States and at this University, the more dissatisfied 
they become. This is especially true and to a 
significant degree relative to recognition and quality 
of education. 
TABLE 12 
CORRELATIONS BETWEEN SATISFACTION SCALES ON THE 
CSSQ AND MONTHS IN THE U.S. AND MONTHS 














States .46 -.17 -.18 -.12 -.32** -.30** -.24 
Months at -.11 -.13 -.13 -.20 -.23* -.20 
University 
*p < .05 
**£ < .01 
Months at the University/Domestic Students 
A significant relationship, though negative, was 
reported for satisfaction and months at the University 
for the domestic group on all subscales and total 
satisfaction. Table 13 illustrates these findings. The 
data were significant at the .05 level for working 




CORRELATION BETWEEN SATISFACTION SCALES 
ON THE CSSQ AND MONTHS AT THE UNIVERSITY 
FOR DOMESTIC STUDENTS 
Social Work. Qlty. Total 
Comp. Life Cond. Rec. of Ed. Satis. 
Months 
at -.32* -.16* -.22* -.18* -.17* -.27* 
Univ. 
*p < .05 
Months at the University/Composite Group 
Months at the University for the composite group 
showed a significant negative relationship to the 
compensation subscale and overall satisfaction. 
Negative correlations were noted for all the subscales 
and satisfaction illustrated in Table 14. 
TABLE 14 
CORRELATION BETWEEN SATISFACTION SCALES ON THE 
CSSQ AND MONTHS AT THE UNIVERSITY 
FOR THE COMPOSITE GROUP 
Social Work. Qlty. Total 
Comp. Life Cond. Rec. of Ed. Satis. 
Months 
at -.23* -.12 -.16 -.12 -.16 -.22* 
Univ. 
*p < .05 
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Purpose 3: To provide data which may assist 
the university in planning and 
formulating policies to meet the 
needs of its international 
student population based on areas 
of least satisfaction. 
Data in Table 2 illustrated lowest mean scores for 
international, Black and white students. International 
students reported low mean scores for social life (x = 
37.92) and working conditions (x = 35.54). Black 
students indicated low mean scores for working 
conditions Cx = 45.06) and social life (x = 44.94). 
Likewise, white students recorded low mean scores for 
working conditions (x =40.72) and social life (x = 
40.70). Findings for the composite group revealed 
lowest mean scores for working conditions (x = 41.24) 
and social life (x = 40.95). 
Accordingly, Table 15 illustrates critical areas 
of least satisfaction for international students 
relative to Purpose 3. 
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TABLE 15 
IDENTIFIED AREAS OF LEAST SATISFACTION FOR PLANNING/ 
POLICY FORMULATION CONSIDERATION 
GROUP CRITICAL AREA DEFINITION & DESCRIPTION 
International Working 
Conditions 
x = 35.54 
%ile = 20th 
-chances of getting a 
comfortable place to live 
-availability of good 
places to live near the 
campus 
-the cleanliness of the 
housing that is available 
-the chance to have privacy 
when you want it 
-the availability of good 
places to study 
-the places provided for 
students to relax between 
classes 
-the chance to get 
scheduled into courses of 
your choice 
-the activities and clubs 
you can join 
-the concern here for the 
comfort of students 
outside of classes 
-the noise level at home 
when you are trying to 
study 
-the availability of 
comfortable places to 
lounge 
-the chance to live where 
you want to 
-the places where you can 
go just to rest during the 
day 
-the availability of quiet 




GROUP CRITICAL AREA DEFINITION & DESCRIPTION 
Interna- Social Life 
tional __ 
x = 37.92 
%ile = 30th 
-the opportunity to make 
close friends here 
-the friendliness of most 
students 
-the chance to work on 
projects with members of 
the opposite sex 
-the social events that are 
provided here 
-the chance to get 
acquainted with other 
students outside of class 
-the chance to go out and 
have a good time 
-the things you can do to 
have fun here 
-the chance of having 
appropriate social 
activities here 
-the chances for men and 
women to get acquainted 
-the chances to meet people 
with the same interests as 
you have 
-the choice of social 
activities you have here 
-the kinds of things you 
can do for fun without a 
lot of planning ahead 
-the campus events that are 
provided for students here 
-the activities that are 
provided to help you meet 
others 
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The data in Table 15 suggest indicators and 
activities which international students believe to be 
pertinent to their well being as students and 
satisfaction with the campus environment. Based on 
these data, international students consider issues of 
(1) working conditions (i.e. housing needs, study areas 
on campus, availability of lounging areas, opportunities 
to register for courses of choice, etc.) and (2) social 
life (i.e. social events for men and women to get 
acquainted, non-academic related social activities, 
opportunities to establish social relationships outside 
of class, friendliness of students, etc.) to be critical 
areas for the University to address in developing and 
implementing policies and activities to meet the needs 
of international students. 
Discussion 
The present study compared international and 
domestic students' satisfaction with campus life at a 
small, predominanty Black university located in a 
relatively rural area. Significant differences between 
international and domestic students were found for: 
a. satisfaction with working conditions 
b. satisfaction with social life 
c. overall satisfaction 
In each case, international students gave 
significantly lower satisfaction ratings than did 
domestic students, indicating significantly less 
72 
satisfaction on these issues among international 
students. 
Black and White American students, when considered 
collectively, had higher mean scores than international 
students on all scales. Black students consistently had 
higher mean scores on all scales than did white students 
and international students. In addition, Black students 
scored above the publisher's expected mean scores on all 
subscales and the total satisfaction scale. This 
finding supports the study by Lounsbury (1972 ) which 
concluded that the majority student population at the 
institution were more satisfied than minority student 
groups. 
Lounsbury reported that Black students and 
Chicanos were less satisfied with the campus environment 
on a predominantly white campus than were Caucasians and 
non-Spanish speaking students. Lounsbury's findings 
strongly implied that the majority student group 
represented on campus generally reported higher 
satisfaction mean scores. The findings of the present 
study concurred, in that, the majority student group at 
the University of Maryland Eastern Shore (Black American 
students) consistently had higher mean scores on all 
subscales and total satisfaction than did minority 
students (white American or international students). 
Findings of relevant studies by Culha (1974) and 
Cichani (1981) concurred with the findings of this study 
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in that international students indicated low mean scores 
for the social life subscale. 
Further examination of scores of the various 
subgroups in this study revealed: 
a. International students had their highest mean 
scores on the compensation and recognition 
subscales and their lowest mean score on the 
satisfaction with social life subscale. 
b. Black American students' highest scale means 
were on the compensation and quality of 
education subscales. Their lowest mean was on 
the social life subscales. 
c. White students, on the other hand, 
consistently had higher mean scale scores than 
did international students. The highest 
satisfaction scale mean for white American 
students were on the compensation and 
recognition subscales. The lowest scale mean 
for white students was on the social life 
subscale. 
All groups scored lowest on items related to 
social life with international students reporting the 
lowest mean score for this subscale. Black students 
reported the highest mean score for social life. 
In terms of overall level of satisfaction, Black 
students achieved the highest mean score; white students 
achieved the next highest and international students the 
lowest overall satisfaction mean score. 
Finally, the data showed no significant 
relationships between the various satisfaction scales 
and demographic predictor variables with the exception 
of some significant correlations between months in the 
United States, months at the University and some 
subscales. According to Cichani (1974), length of stay 
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in the United States and at the university did not seem 
to have any significant relationship with aspects of 
international students' satisfaction. This finding 
concurred with Siriboonma's (1974) study of foreign 
students at Iowa State University. 
In the present study, however, length of time in 
the United States and at the University correlated 
negatively with certain indicators of satisfaction for 
international students. Specifically, significant 
negative correlations were found between months in the 
United States, satisfaction with recognition, quality of 
education, and overall satisfaction. In addition, a 
significant correlation was found for international 
students between months at university and quality of 
education. 
In contrast to the results of both Cichani and 
Siriboonma, the findings in the present study suggest 
that the longer the period of time the international 
student spends at the University, the less satisfied 
they become. 
It should be noted, however, that Cichani's study 
was conducted at the University of Minnesota, 
and Siriboonma's at Iowa State University,.both of which 
are predominantly White and have large student 
populations, including large numbers of international 
students. UMES is a relatively small school with less 
than 100 international students. 
CHAPTER V 
CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS 
This chapter recapitulates the purpose of the 
study, the research design, description of the sample 
group, the instrument, and review of the literature. 
The conclusions, implications and recommendations are 
also presented. 
Overview of the Study 
The purpose of this study was: (1) to compare 
international and domestic students' perceptions of 
satisfaction with various aspects of the college 
environment; (2) to analyze and interpret data relative 
to selected demographic variables; and (3) to provide 
data to assist the university in planning and 
formulating policies to meet the needs of its diverse 
student population - particularly international 
students. 
The literature review encompassed three areas: 
(1) American college students' satisfaction; (2) 
international college students' satisfaction; and (3) 
comparative studies of international and American 
students' satisfaction. In studies regarding students' 
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needs, satisfied students perceived the college 
environment as being friendly and cohesive. Studies of 
international students' satisfaction indicated that 
English proficiency was an important factor. However, 
length of stay at the university and in the United 
States were not significant factors for international 
students. Relatively few studies have been conducted 
comparing international students' satisfaction with 
their American counterparts. International and American 
students tend to differ on various satisfaction scales. 
However, the literature indicated no significant 
differences on overall satisfaction. 
Two groups of students participated in this study. 
Two hundred twenty-five students were randomly selected 
from the student roster provided by the Office of Data 
Processing. The data from 157 students (International N 
= 59; Domestic N = 98) were used to test the hypotheses. 
The population under investigation involved 
students enrolled at the University of Maryland Eastern 
Shore during the Fall 1985 semester. Using a numeric 
strategy, two hundred twenty-five (225) students were 
randomly selected from the student roster supplied by 
the Office of Data Processing. The sample group was 
designated as international students (N = 59) and 
domestic students (N = 98). Each student was contacted 
to complete the College Student Satisfaction 
Questionnaire, Form C and a demographic data form. The 
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demographic data included sex, age, marital status, 
academic rank, academic major, ethnic background, tenure 
at the university and tenure in the United States 
(international students). Students were requested to 
respond to the questions on the CSSQ to indicate their 
own level of satisfaction. 
The following hypotheses were investigated: 
1-6H : There are no significant differences 
J in satisfaction with the five 
dimensions and total satisfaction of 
the college environment between 
international and domestic students. 
7Hq: There is no significant relationship 
between satisfaction scales and 
selected predictor variables (age, 
sex, marital status, academic 
classification, academic major, 
tenure at the university, and length 
of time in the United States. 
The College Student Satisfaction Questionnaire 
(CSSQ), Form C, was chosen for this study because it 
assesses attitudes on five dimensions of college life. 
The CSSQ contains seventy items for the five 
dimensions/scales. The five scales are: working 
conditions, compensation, social life, recognition and 
quality of education. Responses are tabulated on a 
Likert-type scale ranging from 1 (VERY DISSATISFIED) to 
5 (VERY SATISFIED). Possible scores for the CSSQ range 
from 70 (low) to 350 (high). 
A supplemental data sheet with selected predictor 
variables was added to the questionnaire to determine 
their relationship to satisfaction. The respondents 
provided information regarding age, sex, marital status, 
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ethnie background, academie classification, academie 
major, tenure at the university, and length of time in 
the United States. 
The descriptive method design was employed to 
gather data on the respondents and predictor variables. 
Levels of satisfaction of students were compared on the 
scales of the CSSQ and the eight predictor variables. 
The Analysis of Variance (ANOVA) "F" test compared 
students' scores on five subscales and the total 
satisfaction scale of the CSSQ with the international, 
Black American and White American student groups. 
Significant differences at the .01 level were noted on 
the working conditions and social life subscales. 
International students were less satisfied on both 
scales than White or Black American students. 
The findings of the study are listed. 
Summary of Findings 
1. Significant differences between groups were noted on 
working conditions and social life subscale, and the 
total satisfaction scale. 
2. No significant differences between groups were found 
on the compensation, quality of education and 
recognition subscales. 
3. The highest mean score for the international group 
was in the area of compensation; Black students 
reported highest mean scores in compensation and 
quality of education; White students in compensation 
and recognition. The highest mean score for the 
composite group was in compensation. 
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4. All groups scored lowest on items related to social 
life with international students reporting the 
lowest mean score for this subscale. Of the three 
groups, Black students reported the highest mean 
score for social life. 
5. In terms of overall level of satisfaction, Black 
students achieved the highest mean scores; white 
students achieved the next highest and international 
students the lowest overall satisfaction mean score. 
6. Data analysis relative to demographics indicated 
that the largest group of international students was 
from Africa (Nigeria). The next largest group was 
from Latin America. The lowest representation was 
from Asia, Europe and the Middle East, respectively. 
7. The majority of the composite group were male and 
had never been married. 
8. All academic classifications were represented with a 
relatively similar distribution. 
9. Negative correlations were found for level of 
satisfaction and time in the United States and 
tenure at the University for international students. 
Conclusions 
The following conclusions are supported by the 
findings from the analysis of data. 
Domestic students indicated greater overall 
satisfaction with the University of Maryland Eastern 
Shore than did international students. Black Americans, 
the majority student group, indicated the highest level 
of satisfaction, with White Americans indicating a 
higher level of satisfaction than international 
students, but somewhat lower on overall satisfaction 
than Black Americans. 
More specifically, these conclusions were drawn: 
1. Domestic students perceive themselves to . be 
more satisfied than international students 
with working conditions and social life. 
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2. Of all areas, White American students are 
least satisfied with social life; the same is 
true for international students. 
3. International and White American students 
perceived greatest satisfaction in 
compensation and recognition. 
4. Black American students perceived greater 
satisfaction in areas of compensation and 
quality of education. 
5. All students perceived least satisfaction with 
social life, and international students 
indicated the highest level of dissatisfaction 
of the three groups. 
6. Satisfaction at UMES is independent of 
selected predictor variables (age, sex, 
marital status, academic classification, 
academic major, tenure at the university, 
length of time in the United States). 
However, it may be concluded that some 
relationship exists between some satisfaction 
dimensions and months in the United States and 
tenure at the university for international 
students, domestic students and the composite 
group. 
Implications 
The following implications were drawn from the 
conclusions : 
A variety of factors may be responsible for the 
lower level of satisfaction of international students. 
First, unfamiliarity with the American system of higher 
education may influence satisfaction level. It is 
unlikely that international students have found it easy 
to adapt to an unfamiliar educational structure such as 
the university environment of the American higher 
education system. The American higher education system 
is unlike the much more structured setting which is 
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typical of educational systems associated with 
international students' home countries. 
Secondly, dissatisfaction indicated by 
international students may be a consequence of 
the homesickness experienced by international students. 
International students may indicate dissatisfaction with 
the working conditions and social life subscales because 
they have not learned requisite cultural coping skills 
or they lacked an orientation to the American culture 
and its educational system. 
The two specific areas where differences were the 
greatest (i.e. statistically significant) related to 
satisfaction with working conditions and social life. 
International students were most dissatisfied with these 
two areas. Black and White American students also 
registered their lowest satisfaction in these two areas, 
though their ratings were significantly higher than 
those of the international students. 
Therefore, while domestic students indicate some 
dissatisfaction with working conditions and social life 
at UMES, higher ratings in these categories by domestic 
students may be attributed to their ability to adapt to 
situations which differ from their home environment. It 
may be inferred also that domestic students 
matriculating at UMES were familiar with the campus 
environment, prior to admission, and thus appear more 
tolerant of inconvenience (i.e. limited control over 
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off-campus housing accommodations by the university or 
limitations imposed by attending an institution located 
in a rural area). Finally, domestic students may tend 
to be more resourceful in seeking and sharing 
information with other domestic peers, whereas 
international students seemingly have limited access to 
information about housing and social engagements - thus 
international students may tend to be more dissatisfied 
with these aspects of the college environment. 
Sources of dissatisfaction expressed by 
international students concerning working conditions 
have to do with the availability of good housing, 
privacy within one's home, and good places to study. 
Additionally, dissatisfaction with working conditions 
also included lack of opportunities to get into courses 
of their choice, availability of activities and clubs. 
These findings imply satisfaction with working 
conditions of the university is influenced by the high 
percentage of international students who do not reside 
on campus. Off campus living arrangements may be a 
result of dormitory costs, dormitory living 
arrangements, dietary habits or personal preferences 
among international students. However, sources of 
dissatisfaction by international students with working 
conditions may also imply that the university and the 
community have not responded effectively to the housing 
needs of international students. Further, it may be 
implied that satisfaction with working conditions by 
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international students may be affected by the 
residential pattern and high costs of the rural 
community, which seems to isolate international students 
in the community and provide limited interaction with 
the community or the university, except for 
instructional purposes. 
International students also expressed 
dissatisfaction with factors related to social life. 
Such factors included friendliness of students, the 
opportunity to make friends, opportunities to become 
acquainted with members of the opposite sex, and 
opportunities for planned social events/activities to 
interact with others. 
Dissatisfaction with these factors suggests that 
social activities at UMES are limited for the student 
body in general. However, these limitations are more 
pronounced for international students where cultural 
differences affect participation in social life 
activities. International students' participation in 
activities involving faculty and domestic students is 
limited to classroom settings. Student satisfaction 
with social life may be a function of participation on 
student planning groups for the university and the 
community. Satisfaction with social life may be related 
to social involvement and cultural differences. It 
appears that the institution and the community do not 
accommodate these cultural differences. 
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Domestic students in general, and Black students 
specifically, are more likely to understand the 
university environment and exhibit adaptive behavior 
because of their familiarity, engendered by previous 
experiences, with the American system of education. 
Moreover, Black students may have a greater advantage 
over international or White students because of the 
security of being the majority ethnic group. Domestic 
students may have coping skills which enhance their 
adjustment to the university environment. 
The findings and conclusions related to 
satisfaction suggest that there was a greater degree of 
correspondence between Black students, particularly, and 
domestic students, in general, and. the university 
environment. Further, the degree of correspondence 
resulted in a higher degree of satisfaction for domestic 
students than for international students. 
Recommendations 
The outcomes of this study strongly suggest the 
need for a program audit for student affairs to 
determine the current status of programs relative to 
needs and levels of satisfaction revealed by this study. 
It seems clear that program activities should be 
general relative to demographic factors for both 
domestic and international students. However, there are 
strong indications that selected areas of the program 
should be ethnically and culturally specific. 
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The data in Table 15 provide student affairs 
personnel with indicators of needs as viewed by the 
international students according to their analysis. 
Kinds and qualities of housing and accommodations are 
clearly delineated. As well, opportunities describing 
social situations/activities were identified as areas of 
concern for international students. These findings 
further point out programmatic needs for improving and 
enhancing working conditions and social life of 
international students. In accordance with the 
principles and standards mandated by the National 
Association of Foreign Student Affairs (NAFSA) 
institutions must "acknowledge its responsibility to 
demonstrate sensitivity to cultural needs - social, 
religious, dietary, and housing" (NAFSA, 1983). Thus, 
it is recommended that the university incorporate these 
standards in the planning and execution of an effective 
international students' program. 
It is further recommended that UMES develop a 
written policy statement or establish an advisory 
council to monitor and ensure direction and 
implementation of activities relevant to the well being 
of its international student population. 
In order to improve opportunities for social life 
at UMES, the university should assess the campus 
environment to identify which of the fourteen item 
social life descriptors, with which international 
students are dissatisfied. It is recommended that 
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university officials provide opportunities for 
international students to participate in planning social 
life activities (i.e. implementing a peer counseling 
activity, or incorporating a buddy-system for 
international students during orientation activities, or 
matching international students with American students 
for developing study skills and to ensure interaction 
with American students). 
It is recommended that the University include 
community residents on the planning council to bridge 
the gap in providing housing information to improve 
satisfaction with specific indicators of working 
conditions (i.e. housing, living accommodations, support 
services). 
It is recommended that student affairs staff 
develop an orientation model for international students 
(similar to Freshman Week Orientation) using domestic 
student leaders, senior-level international students, 
and university faculty. 
It is further recommended that a longitudinal 
study should be conducted to further investigate the 
effect of tenure in the United States on satisfaction of 
international students. 
Finally, it is recommended for the profession that 
this study be replicated in other historically Black 
colleges and universities to determine generalizability. 
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DEMOGRAPHIC DATA SHEET 
DATA SHEET 
COLLEGE STUDENT SATISFACTION QUESTIONNAIRE 
This questionnaire is designed to solicit information about college 
satisfaction of students at the University of Maryland Eastern Shore. 
This survey will require approximately fifteen (15) minutes to com¬ 
plete. ALL RESPONSES WILL BE CONFIDENTIAL AND WILL BE USED IN COL¬ 
LECTING STATISTICAL DATA ONLY. Your assistance in completing this 
questionnaire will be appreciated. Thank you. 
DIRECTIONS: PLease complete the following information. 
1. Home Country  
2. Marital Status: Never Married Married Divorced Separated 
3. Sex: Male  Female  
4. Age: 18-25  26-29  30 and above  
5. What is your academic rank? 
Freshman Sophomore Junior Senior Graduate Student  
Other (Please specify)  
6. What is your major area of study? 
Accounting Agriculture Biology Business Administration 
Chemistry Computer Science/Data Processing  
Construction Management Technology Engineering Technology_ 
Environmental Science General Studies History 
Home Economics Hotel/Restaurant Management  
Mathematics Medical Technology Physical Therapy  
Poultry Technology and Management Sociology  
Education  (Please Specify Area)  
Dentistry Law Medicine Nursing Engineering  
Radiologic Technology Dental Technology  
Other (Please Specify)  
Undecided/Undeclared Major  
7. Indicate your length of stay in the United States in months: 
0-11.9 12-23.9 24-35.9 36-47.9 
48-59.9 60-83.9 84-143.9 




Other (please specify 
9. Ethnic Background: 
Caucasian American 
Black American  
Other (Specify)  
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APPENDIX 2 
COLLEGE STUDENT SATISFACTION QUESTIONNAIRE 
(CSSQ) 
FORM C 




Form C -1971 Revision 
By Ellen L. Betz and John W. Men ne 
Iowa State University 
and John E. Klingensmith 
Arizona State University 
©Copyright, 1971 
Central Iowa Associates, Inc. 
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DIRECTIONS 
This booklet contains 70 items regarding satisfactions and dissatisfactions 
of college students. Its purpose is to give you a chance to tell how you feel 
about the school you're attending...what things you are satisfied with, and what 
things you are not satisfied with. 
How to Fill Out the Questionnaire 
1. First, record the following information in the appropriate blanks at 
the top of your answer sheet (please print): 
—Your name (optional) 
—Your age and sex 
— In the blank labeled "School," write the subject you are majoring in. 
—In the blank labeled "City," indicate where you live while at college, 
choosing one from the following list: Dormitory, Sorority, Fraternity, 
Rooming House, Apartment, At Parent's Home, or Other). 
—In the blank labeled "Grade or Class," write in your class (Freshman, 
Sophomore, Junior, Senior, Graduate Student,or Other). 
2. In the questionnaire booklet, you will find 70 statements about your 
college or university. 
Read each statement carefully. 
Decide how satisfied you are with that aspect of your school described in 
the statement. 
3. Mark your answers on the answer sheet by blackening the space, numbered 
1, 2, 3, 4, or 5 which best represents how satisfied you are. Use the following 
key: 
1 — If you are VERY DISSATISFIED. 
2 — If you are SOMEWHAT DISSATISFIED. 
3 — If you are SATISFIED, no more, no less. 
4 — If you are 0UITE SATISFIED. 
5 — If you are VERY SATISFIED. 
Please note: 
Be sure to use a No. 2 pencil (not a pen) 
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Page 1 
Kej 1 means: I am VERY DISSATISFIED. 
2 means: I am SOMEWHAT DISSATISFIED. 
3 means: I am SATISFIED, no more, no less. 
4 means: I am QUITE SATISFIED. 
5 means: I am VERY SATISFIED. 
INDICATE HOW SATISFIED YOU ARE WITH: 
1. The opportunity to make close friends here. 
2. The amount of work required in most classes. 
3. The way teachers talk to you when you ask for help, 
4. The competence of most of the teachers in their own fields. 
5. The amount of study it takes to get a passing grade. 
6. The chances of getting a comfortable place to live. 
7. The chance you have of doing well if you work hard. 
8. The amount of personal attention students get from teachers. 
9. The chance "to be heard" when you have a complaint about a grade. 
10. The friendliness of most students, 
11. The help that you can get when you have personal problems. 
12. The availability of good places to live near the campus, 
13. The ability of most advisors in helping students develop their course plans. 
14. The cleanliness of the housing that is available for students here. 
15. The chance to take courses that fulfill your goals for personal growth. 
16. The kinds of things that determine your grade. 
17. The preparation students are getting for their future careers, 
18. The chance to have privacy when you want it. 
19. The chance to work on projects with other students. 
20. Teachers' expectations as to the amount that students should study, 
21. The availability of good places to study, 
22. The fairness of most teachers in assigning grades. 
23. The interest that advisors take in the progress of their students. 
24. The places provided for students to relax between classes. 
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Page 2 
Key 1 means: I am VERY DISSATISFIED. 
2 means: I am SOMEWHAT DISSATISFIED. 
3 means: I am SATISFIED, no more, no less. 
4 means: I am QUITE SATISFIED. 
5 means: I am VERY SATISFIED. 
INDICATE HOW SATISFIED YOU ARE WITH: 
25. The social events that are provided for students here. 
26. Teachers' concern for students' needs and interests. 
27. The chance to get scheduled into the courses of your choice. 
28. The activities and clubs you can join. 
29. The difficulty of most courses. 
30. The chance to get help in deciding what you major should be. 
31. The chance to get acquainted with other students outside of class. 
32. The availability of your advisor when you need him or her. 
33. The chances to go out and have a good time. 
34. The pressure to study. 
35. The chance of getting a grade which reflects the effort you put into studying. 
36. The quality of the education students get here. 
37. The number of D's and F's that are given to students. 
38. The concern here for the comfort of students outside of classes. 
39. The things you can do to have fun here. 
40. The chance for students to develop their best abilities. 
41. The chance of having a date here. 
42. The chances of getting acquainted with the teachers in your major area. 
43. The chance to explore important ideas. 
44. The quality of the material emphasized in the courses. 
45. The chance of getting into the courses you want to take. 
46. The noise level at home when you are trying to study. 
47. The amount of time you must spend studying. 
48. The availability of comfortable places to lounge during the day, 
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Page 3 
Key 1 means: I am VERY DISSATISFIED. 
2 means: I am SOMEWHAT DISSATISFIED. 
3 means: I am SATISFIED, no more, no less. 
4 means: I am OUITE SATISFIED. 
5 means: I am VERY SATISFIED. 
INDICATE HOW SATISFIED YOU ARE WITH: 
49. The chances for students to get acquainted with each other. 
50. The counseling that is provided for students here. 
51. The chance to prepare well for your vocation. 
52. The chance to live where you want to. 
53. The chance you have for a "fair break" here if you work hard. 
54. The friendliness of most faculty members. 
55. The chances to meet people with the same interests as you have. 
56. What you learn in relation to the amount of time you spend in school. 
57. The choice of dates yo^i have here. 
58. The amount of study you have to do in order to qualify someday for a 
job you want. 
59. The kinds of things you can do for fun without a lot of planning ahead. 
60. The willingness of teachers to talk with students outside of class time. 
61. The places where you can go just to rest during the day. 
62. The campus events that are provided for students here. 
63. The practice you get in thinking and reasoning. 
64. Your opportunity here to determine your own pattern of intellectual development. 
65. The chance to participate in class discussions about the course material. 
66. The activities that are provided to help you meet someone you might like to 
date. 
67. The sequence of courses and prerequisites for your major. 
68. The availability of quiet study areas for students. 
69. The chance you have to substitute courses in your major when you think it is 
advisable. 
70. The appropriateness of the requirements for your major. 
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For additional copies of the College Student Satisfaction 
Questionnaire, write to: 
Ellen L. Betz 
1225 LaSalle Ave. So. 
Minneapolis, MN 55403 
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